
 
 

 

CHAPTER 1 

 
INTRODUCTION 

 

 
This chapter is going to describe about fundamental aspect of this study 

such as background of study, scope of study, research question, purpose of  study, 

scope of study, significance of study, and definition of key terms. 

 

1.1  Background of the study 
 

 
 

Nowadays, The analysis of error in writing has been regarded as a central 

aspect in the study of learners errors. Murcia (2001) suggests that the goal of the 

teacher should be to expose the students to a variety of strategies of getting started 

with a writing task and to encourage each student to try to discover which 

strategies work best for them. The teachers are supported to find and explore new 

techniques to be applied in the classroom to help the students in improving their 

writing skill. Hyland (2003) also emphasizes that the techniques used by the 

teacher can support the students to develop their learning and writing skills such 

as  producing  fixed  patterns,  identifying  and  correcting  the  problems  in  the 

student’s control of the language system. 
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Ghaith (2017) said writing in foreign language is not easy and some 

students will find out the difficulties while they write. The students get the 

difficulties in writing because they have lack of vocabulary, spelling the word, 

grammar rules, and practice in writing. 

 

 
 

Writing in English often presents the greatest challenge to the students at 

all stages, particularly essay writing because in this activity, writing is usually 

extended and therefore it becomes more demanding than in the case of writing a 

short  paragraph.  Since  the  early  1980s,  when  process  writing  approaches 

emergedat the outset of the whole language movement (Graves, 1983 ; Tompkins, 

2 0 0 0), teachers have taught writing by focusing on the child's thinking, from 

inception of idea to completed composition. 

Many children struggle with writing because they are struggling with 

English. Children who are learning English as a second language, children who 

are deaf, and some children with language learning disabilities must learn to write 

at the same time they are learning to be come proficient users of the English 

language. These children may not be able to succeed in a writing program that 

assumes they can apply their knowledge of the spoken language to learning the 

written language.  They  may need  explicit  instruction  in  the features  of good 

writing and precise and differential feedback about their writing.
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English as one of languages in the world takes important roles in 

International Communication. There are so many roles of English Language in the 

world, they are for Education, the Internet and Press, Travel and Business, and the 

last is the Global Common Tongue.The global communication, is made by each 

country exchange the information on various issues and people can communicate 

with the others from different countries by using English. 

Drawing on the recent previous, many researchers have been investigated 

students’ errors in writing. There are the varied focus of discussion on the matter 

namely Darvishi (2011); Karim & Nassaji (2018); and Krishnasamy (2015). All of 

them interested in analyzing errors in writing even though they have different 

targets. However, in Indonesian setting analysis of students’ error also has been 

explored   and   an   issue   of   teaching   English   such   as   Fridayanthi   (2017); 

Hidayatullah (2014); and Syams (2016). 

As Brown states that the concept of error analysis is the fact that the 

learners do make errors and these errors can be observed, analyzed, and classified 

to reveal something of the system operating within the learner led to surge of 

study of the learners’ error. As Jabeen et al. (2015) claim that errors may also help 

to better understand the process of second and foreign language acquisition. 

Students’  error  in  writing  also  was  developed  by  Hidayatullah  (2014)  State 

Islamic University Jakarta. In his study, he used the qualitative research to collect 

the data of the students. He agreed Error analysis was bestowing the majority 

types of errors students are capitalization with the number of errors is 200 or 

23.90%,  word-choice with  the  number  of  errors  is  110  or  13.14%  and verb
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tense with the number of errors is 105 or 12.54%. Lastly, As for Syams (2016) 

Error analysis of word order used in writing. She found that the students still faced 

difficulties in using word order. Eventhough many studies have so far been 

investigated on writing errors all over the world including Indonesian contexts, in 

fact, many researches focus on kinds of errors such as additional, verb form, etc. 

Unfortunately, researcher has not find studies  that contains on omission error in 

senior high school especially in Kendari. 
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There are five kinds of writing texts to learn in Senior high school namely: 

Narrative, Recount, Procedure, Descriptive, Report and Announcement. Hence, 

one of the texts that close to the student’s life is recount text since it is a text that 

retells past events which the place and occurred events flow smoothly based on 

the sequence of time by Littlefair (1991). Recount text is one of common text 

types that used in writing. Knapp (2005) explains that recounts are sequential texts 

which consist of series of events. 

Issues related to students’ problems at SMAN 11 Kendari were found in 

writing recount text. Firstly, many students haven’t produce sentences in writing. 

Secondly, so many students do not realize the errors of writing, lack of knowledge 

of English grammar. They just write down sentences on their paper without 

realizing about the grammar, punctuation, etc. Thirdly, so many writings were still 

untidy in students’ paper basically, it was very important to change it because 

students were accustomed. Lastly, many students cannot write an idea in their 

writing  recount  text  because  they  think  that  it  was  very  difficult  to  begin  a 

sentence in each paragraph. 
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Analysis students’ error in writing recount text is extremely important for 

students. Writing has many benefits on students’ writing such as; firstly, analysis 

students’ error in writing will be able to enrich students’ vocabulary. Students will 

know too much unfamiliar word in writing. In addition, Ho (2003) has also come 

out with the idea that errors are undoubtedly vital for learners as a device the use 

in order to learn. For that reason, the errors on all grammatical aspects discussed 

in this study might also be regarded as the process in which the ESL learners is 

constructing the L2 system as well as allowing the errors to be functioning as the 

device for them to keep on learning. 

 

Provided the conducive learning environment in which the language is 

learnt, those errors might be an effective medium for learners to make a review 

and correct their misunderstanding on the related grammar items. Moreover, it is 

exactly a human nature to make mistakes in life while to learn from the mistakes 

is the individuals‟ choice. Secondly, give a chance to repair students’ mistake in 

writing recount text. 
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As Brown (2007) view on errors, he claims errors as reflecting the 

learners’competence which cannot be self corrected. The students found it was 

hard to express their ideas and thought using the best words (Marpaung, 2015). 

They also had difficulties in arranging the words into a good sentence. Besides, 

they were also very confused in making the sentence into the form of past tense. 

They had to reopen their notes about tense and it makes them spend much time in 

writing recount text. 

 

Error  analysis  give  a  big  influence  in  second  and  foreign  language 

teaching as well. It helps teachers in understanding the new ways of teaching by 

giving feedback on the errors made by the learners in classroom. It is certain and 

understood that learners make errors in the process of learning (Jabeen, 2015). 

Learners will be aware of errors that they made in their writing. 

Bukhari and Hussain (2011) conducted a study to investigate the errors of 

Pakistani students inprepositions and articles. The main focus of the study was to 

analyse the errors of students in articles and prepositions. They found that that the 

total number of errors made by students on the measure of articles was 152. Out 

of which (127) 83.56 % was observes in indefinite articles and (25) 16.44% was 

observed in definite articles. They also found that 52.63% of the totalerror was 

omission errors, 19.08% was insertion errors and 28.29% was confusion errors. 

The results also revealed that Pakistani students faced more difficulties in learning 

indefinite  articles  in  their  writings.  The  analysis  of  error  sources  has  been 

regarded as a central aspect in the study of learner errors. 
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Researchers believe that the clearer the understanding of the sources of 

learners’ errors, the better second language teachers will be able to assist the 

process of L2 learning. In their study, Dulay and Burt (1974) categorized these 

errors into three groups: interference, intralingual, and unique errors. According to 

their study only 5% of the errors were interference while 87% were intralingual 

and 8% were unique. They concluded that children do not use their L1 habits in 

the process of learning a new language. Further, Kim (1987) conducted a study in 

the field of error analysis among 12th grade Korean English learners in their 

composition and reported that intralingual errors occurred more than interlingual. 

Another study was conducted by Brown (1994). He found that at the early 

stages  of  language  learning,  a  large  number  of  errors  occur  due  to  negative 

transfer. His study showed that as language learners develop their English, 

intralingual errors overtake interlingual errors. 
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1.2  Scope of the study 

 
This present study focuses on an analysis of students’ errors in writing 

recount text at SMAN 11 Kendari. Students’ personal recount text was chosen as 

one of the data collection in 10th MIPA 1 at SMAN 11 Kendari. By investigating 

the common error in writing which students made in recount text. The researcher 

focused  on  this  study  in  writing  skill  students,  especially  in  omission  error 

analysis. This study conducted  students’ writing drafts to identify students’ errors 

in writing recount text. There are several types of Omission errors namely; the 

omission  of  apostrophe,  the  omission  of  noun  and  uncountable  nouns,  the 

omission of preposition, the omission of OF, the omission of article and the 

omission of auxiliary. 
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1.3  Research Question 

 
As the center, the research question of this study was “What are the most 

 
common error which students made in their recount text writing at X MIPA 1 

 
SMA Negeri 11 Kendari?” 

 
 
 
 

1.4  Purpose of study 

 
Based on the research question, the researcher intended to find empirical 

evidence of the most common error in recount text writing made by the first grade 

students of  SMAN 11 Kendari. 
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1.5  Significance of the study 

 
There are two kinds of benefit in this research, theoritically and practically. 

Theoretically, researcher hopes the writers’ perception   to know whether the 

teacher is understanding about error analysis in writing and also to expected to be 

beneficial  in  developing  the  writer’s  perception  in  Error  Analyis.  While 

practically, to expand teacher’s insight at   SMAN 11 Kendari about writing. In 

addition, to know the difficulties of students to write recount text. This also for 

EFL Learners who interest in reading about Error analysis field. Furthermore, 

EFL learners will be able read this study as one of their reference for additional 

reference.
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1.6  Definition of Key Terms 

 
Students’ error: Students’ errors provide evidence to researcher on how 

learners learn and acquire the language (Corder, 1967). In this study, the error 

who  commits  the  students  is  omission  error  where  students  do  not  realized 

commit the word in their writing. Errors found in EFL learners at SMAN 11 

Kendari only focus on omission errors on students’ writing recount text. 

 
Writing Recount Text: Recount is a reconstruction of something which 

happened in the past. It is the unfolding sequence of events over time and the 

purpose is to tell what happened (Djuharie, 2008). Writing recount text is defined 

as  the ability  which  is  produced  by  students  in  SMAN 11  Kendari.  It  helps 

students express an idea in their paper which is emphasizing students to describe 

their experience or event in the past where it needs a comprehension of tenses 

namely simple past tense. In addition, EFL learners need to write a recount text in 

the classroom based on their experiences. Meanwhile, they need to write at least 

100 words and make it in the classroom individually.
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Getting ideas means how the students can get the idea to write something. 

Ideas come from a lot of places, but the one place they never, ever come from is a 

sheet of blank paper. It means that getting ideas is the first step in writing process. 

This allows the writers to brainstorm whatever ideas they have in their mind. All 

the ideas will complete each other. In getting the idea for writing there are some 

ways can be applied, they are making a list, making a clustering diagram, and 

free-writing. In making a list (brainstorming) is the best way to get started with 

writing. One doesn’t have to write a list, but think quickly and write anything that 

comes to mind. Making a cluster diagram is a kind of list, but it develops idea into 

little clusters of likeminded ideas. 
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This will be very helpful for start writing. The last is free writing. Free 

writing (or ‘speedwriting’ or ‘free-associating’) mean to write anything without 

any rules in writing. It is a good way to let the unconscious give ones ideas 

because it lets one access the memory, experiences and knowledge. 

In writing personal recount text, the writer’s personal experience such as 

time he or she took a family vacation and the things that happened to his/her and 

his/her family. Another time the writer may write about something that happened 

to him or her at school. The writer has experienced so many things that he/she can 

write about any event that has happened to him/her. Thus, the students’ personal 

experience is the source idea for students to write personal recount text. Journal 

writing has been long in education. The students are given opportunities to write 

about their experiences such as activities with their family on the weekend, a trip 

to another city, or a visit to the zoo in the journal. 

In event-oriented journal the students can write their personal experience 

freely. The ideas in journal finally will be developed as the idea for students to 

write a personal recount text. 
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The writer applied personal journal writing as follows: 

 
a.   Teacher gives the examples of recount text in personal journal form. After 

that, teacher explains about the characteristics and structure of recount text 

to the students. 

b.   Teacher explains the unfamiliar vocabulary and tenses used in recount text 

writing that is past tense; including simple past tense, past perfect tense 

and past continuous tense. 

c.  Teacher  explains  the  students’  guide  (WH  Questions;  What,  When, 

 
Where,Who, and Which) to make the students easy to write a recount text. 

d. Teacher asks students to write a personal journal every week and they can 

write the personal journal one a week at their home. The journal has to 

write in different topic and submit it every week. 

e. Then teacher asks students to write one journal and in treatment, teacher asks 

students to write the personal journal for 3 times; at least 2 weeks. Then 

teacher correct students’ mistake in their journal every time they collect it. 

The correction is about content, vocabulary, grammar, spelling, punctuation 

and  capitalization.  Writing  Personal  Journal  helps  students  to  write  a 

recount text. 

 

 
 

Motivation to write, any kinds of writing, does not emerge independently, 

because students sometimes have no idea to write about. Teacher is expected to 

make writing becomes a fun activity that will make the students easier to write 

and interested in writing, especially in writing a recount text. Most of the students
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face difficulties in writing recount text. It is because several factors to face it such 

as students have limited vocabulary when they write their experiences, therefore 

the journal can helps them to remember the simple vocabulary based on their daily 

life, so they can uses simple noun, adjectives and verbs based on their daily 

activity. 

Having learned the advantage of Error Analysis (EA), the researcher 

believes   that   this   approach   could   be   helpful   for   her   students’   writing 

improvement. Since for a period of time as a teacher teaching students to write in 

English for their successful communication, the researcher found that English 

sentences written by Thai EFL students contained various types of errors, such as 

wrong word choice, subject-verb disagreement, misspelling, wrong use of tenses 

and punctuation marks. Some of these errors may lead to misunderstanding in 

cross-cultural communication. For example, “Home make give I happy.” which 

was a sentence written by one of the students who enrolled in the Writing II 

course was ineffective due to the student’s weakness in English. According to a 

native speaker, this sentence failed to convey a real meaning which the writer 

intended to mean that his house made him happy. 
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Hence, the researcher would like to analyze errors in English sentences 

written by Thai EFL students. The study chose to focus on sentences because they 

are the small comprehensible units of language forms that students can produce 

for their effective written communication. These findings may result in a more 

appropriate lesson plan and more effective teaching materials and teaching 

methods which can contribute to Thai EFL students’ writing improvement. More 

importantly, it is hoped that the findings arisen from this study will help both 

teachers and students in other writing classes to achieve a standard of producing 

pieces of writing. 
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In  writing  recount  text,  the students  have limited structures;  they still 

confuse to choose the suitable tense or what the tense is used in recount. The 

journal also can help students to remember the past verb used whether it is in 

regular or irregular and make them focus on the past tense not other tense because 

most of the content of the events in personal journal is about the last personal 

experiences or past activity. 

When they make one errors in writing recount text at the first time, the 

teacher can do the correction for their assignment and they will remember it so 

they do in personal journal continuously. So, they can develop their ideas, 

questions and thought in personal journal and expected to be able to write their 

experiences in form of recount text. The teacher will make the activity of writing 

becomes enjoyable and motivated. Through personal journal can help the students 

to write freely their ideas. When students are going to write about him or herself, 

what he or she has ever experienced, or something about his or her intention, he or 

she will not find difficulties to explore ideas. He or she is only required to recall 

his or her memory. 

Personal journal writing can help to increase memory, when she or he 

constantly remind herself or himself of what occurred during the day, she or he 

increase her or his attention to the details of her or his life and the events that 

occur within it. She or he uses her or his mind and they more pay attention to the 

events that occurs, the easier it is to remember them. In addition, learners need to 

concentrate in classroom. 
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Types of writing activities to perform writing should be based on the 

students’ level and capacity. According to Brown (2001: 343), there are five 

major categories of classroom writing performance: 

1). Imitative, or writing down This type is at the beginning level of learning to 

write. Students will simply write down English letter, words, and possibly 

sentences in order to learn the conventions of the orthographic code. 

2). Intensive, or controlled This intensive writing typically appears in controlled, 

written grammar exercises. This type of writing does not allow much creativity on 

the part of the writer. A controlled writing is to present in which the students have 

to alter a given structure through out. 

3). Self-writing The most salient instance of this category in classroom is note- 

taking by  the students. Diary or journal  writing  also  falls  into  this category. 

4). Display writing For all language students, short answer exercises, essay 

examinations and research reports will involve an element of display. One of the 

academic skills of ESL students that they need to master is a whole array of 

display writing techniques. 
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5). Real Writing Some classroom writing aims at the genuine communication of 

messages to an audience in need of those messages. According to the theories 

above, the teaching of writing skill should be well constructed. Those types of 

writing activities that will be applied in teaching writing are based on the students’ 

ability and capacity. Also, the writing practices, including writing paragraphs or 

simple essays should be based on the standards of competence and the basic 

competencies. Those efforts above should be done well to improve the students’ 

writingskill. 

Writing processes always deal with texts as the products. Feez, (2002: 4) 

states that creating texts requires making choices about the words that are used 

and how it can be put together. She also states that there are various kinds of texts 

called text type. According to Feez (2002: 85-86), the families of text type are: 

1)Exchanges 

 
a).Simple exchanges is relating to information and goods and services. 

b). Complex or problematic exchanges 

c). Casual conversation 

 
2) Forms 

 
a). Simple formatted texts 

b). Complex formatted texts 

3). Procedures 

 
a). Instruction 

b). Procedures 

c). Protocols
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4). Information Texts 

a). Descriptions 

b). Explanations 

c). Reports 

d). Directives 
 
 
 
 

5). Story Texts 

 
a). Narratives 

b). Recounts 

6). Persuasive Texts 

 
a). Opinion texts 

b). Exposition 

c). Discussion
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According to the standard of competence and the basic competencies of 

students at the first grade of Senior High School, the students are expected to 

write a narrative and a recount text orderly and grammatically. To produce 

qualified narrative and recount writings, the students need to be stimulated in 

expressing ideas and to be guided in their writing process. Besides, they also need 

to be supported by providing them qualified and understandable inputs. 

In addition, On the teaching of writing, an evaluation should be done to 

measure or to get to know the students’ ability in writing. The effectiveness of a 

learning process of writing skill can be measured through an evaluation activity. 

According to Brown (2001: 357), the categories for evaluating writing are: 

1). Content It includes thesis statement, related ideas, development of ideas, and 

development  of  ideas  through  personal  experience,  illustration,  facts,  and 

opinions. 

2). Organization It includes the effectiveness of introduction, logical sequence of 

ideas, 

conclusion and appropriate length. 

 
3). Discourse 

 
It  includes  topic  sentences,  paragraph  unity,  transitions,  discourse  markers, 

cohesion,   rhetorical   conventions,   reference,   fluency,   economy,   variation. 

4). Syntax 

 
5). Vocabulary
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6). Mechanics It includes punctuation, spelling and citation of references, neatness 

andappearance. The theory of categories for evaluating writing above is used by 

the   researcher   to   asses   the   students’   narrative   and   recount   writings.  


